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Abstract

The article explores the possibilities of using large-scale language models (LLMs) such as GPT, Claude,
Copilot and Gemini for automated test task generation in the field of education. The ability of these models
to generate different types of tasks, including multiple choice, open-ended and fill-in-the-blank, as well as
their compliance with educational standards and cognitive levels according to Bloom's taxonomy is
assessed. A comparative analysis of the quality of the generated tests in terms of complexity, structure and
adaptability is carried out. The limitations of the models for generating tasks of higher cognitive levels are
identified and recommendations for their integration into educational platforms are given. The results of
the study can improve the process of assessing students' knowledge and promote the development of
adaptive learning.
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1. Introduction

Thanks to their ability to create new content based on existing data, generative artificial intelligence
models (GAMs) are opening up new opportunities in many industries, from business to art, science
and education, and allowing for the automation of sometimes routine tasks, speeding up processes
that used to require a lot of time and creative effort.

The impact of generative Al is becoming increasingly visible in the educational environment.
Generative Al tools can be used for a variety of educational purposes, making the educational process
more individualised, adaptive and efficient, providing access to education for a wider range of people,
including those with disabilities.

Already, GMIS are helping teachers generate multimodal teaching materials, adjust lesson plans,
select relevant literature, and generate various tasks, scenarios, or simulations that help students
develop analytical and research skills.

It should be noted that one of the key elements of the educational process is the quality control
of students' knowledge and skills, as this allows not only to assess the level of learning but also to
identify gaps in learning and improve teaching methods. The control provides feedback between
teachers and students, encouraging the latter to learn more actively and develop themselves.

In recent years, one of the most common methods of assessing students' knowledge in modern
education has been the test form of control, which has a number of significant advantages: objectivity
of assessment, speed and convenience of testing, coverage of a large amount of material, variety of
task formats, possibility of analysing statistics, transparency and clarity, standardisation of
assessment, adaptability, etc. However, testing, although an effective control method, has its
limitations: tests cannot always adequately assess the depth of understanding of the material or
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practical skills of students. Therefore, it is important that test tasks are well thought out, as their
quality directly affects the results of control.

Recently, special attention has been paid to LLMs (Large Language Models), which are designed
to process and generate texts and can solve various tasks: translation, text creation, emotion analysis,
answering questions, etc., and have great potential in the field of test task automation. They can
greatly simplify the work of teachers, create adaptive, diverse and personalised tests, which improves
the quality of student knowledge control. LLMs can create tasks of various formats, such as closed-
ended questions with one or more correct answers; matching questions; fill-in-the-blank tasks; open-
ended questions; logical thinking and analysis tests. LLMs can not only generate questions, but also
provide detailed explanations for correct and incorrect answers, which allows students to better
understand their mistakes and improves their learning.

However, the question arises as to how effectively different LLMs generate such test tasks and
whether the tests they create meet generally accepted pedagogical standards.

2. Literature review

2.1. Opportunities for LLM in education

Large-scale language models (LLMs) offer great prospects for improving the efficiency of the
educational process, in particular through the automation of tasks that previously required
significant time and intellectual resources. Research shows that LLMs can adapt to different learning
contexts by automating the development of test tasks, personalising educational materials, and
improving access to knowledge for students with different learning needs[5].

The GPT, Claude, Copilot and Gemini models provide the ability to generate both simple and
complex test items, including multiple-choice, matching and open-ended questions. Studies of GPT-
4 have shown that this model has a high ability to adapt the complexity of tasks, which allows
teachers to create questions of different cognitive levels, according to Bloom's taxonomy [5,6].
Claude, on the other hand, demonstrates strengths in ethical and safe content generation, which is
especially important in educational environments focused on preventing bias and harmful
materials[5,6].

Automation of the creation of training materials and tests using LLM reduces the workload of
teachers, freeing up time to work on individual student support. Another important aspect is the
ability to create adaptive tasks that adjust to the level of knowledge and learning pace of each
participant. This helps to increase motivation to learn, as students receive immediate feedback and
can identify gaps in their knowledge at the early stages of learning[7].

Despite these advantages, the issue of integrating LLMs into learning platforms remains relevant.
Teachers need to learn how to properly formulate queries to the models to ensure the relevance of
the results obtained. Researchers also draw attention to the limitations of free versions of LLMs,
which may restrict their use in educational institutions, especially when processing large amounts
of textual data or graphical content[5,8]. However, the prospects for the development of these
technologies, in particular in terms of improving the accuracy and reliability of models, open up new
horizons for innovation in education.

Thus, the use of LLMs in education allows for an integrated approach to learning, combining the
automation of routine processes with the increased individualisation of educational experience. This
helps to create conditions for more effective knowledge control and the development of students'
analytical skills, which is critical for modern education.

A query optimisation algorithm was used to ensure the relevance and quality of the received
tasks. It included several key stages: defining the goal, forming a role for the LLM, checking for key
details in the request, and eliminating ambiguities before sending it (Figure 1) [9, 10].
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Define the purpose of the request Create 20 test questions based on the content of the document, using the
Ukrainian language

l—‘:‘es —_— |z the goal sei?

Rale definifion. Who should the LLM maodel be in order
to fulfil your task efficiently (writer, translator,
programmer, QA efc.)?

] ' Adding key details:
Defining the context TBSTS.ShDUM cover thelentlre - The correct answer must be labelled and justified.
content of the document, with questions of different [————" ,astins should focus on understanding, application and

types according to Bloom's Taxonomy. analysis rather than knowledge.

Mo

Formulation of the main question: What test questions can
be generated from the content of the document

Check for ambiguity: Ensure that the request does Determine the desired response format: Each question
not contain ambiguous terms should have 4 answer options.
Check for errors and consistency: ¢
Check the request for errors Mo

Are there any errors Yes

or logical flaws?

Sending a request

Figure 1: Algorithm for generating an optimal query for large language models

2.2. Analysing the correspondence of tests to Bloom's taxonomy

Bloom's Taxonomy is a widely recognised tool for assessing the level of cognitive complexity of
learning tasks, and its use in knowledge testing provides structure and consistency in testing
different levels of understanding. The taxonomy divides cognitive processes into six levels:
memorising, understanding, applying, analysing, evaluating and creating [5]. To assess whether tests
generated by large-scale language models (LLMs) meet the standards of Bloom's Taxonomy, it is
important to consider how well the test questions cover these cognitive levels and whether they
promote critical thinking and analytical skills.

Research on GPT-4 has shown that this model is capable of generating questions that correspond
to different levels of Bloom's Taxonomy, including questions that involve basic memorisation of
information (e.g., definitions of concepts or terms), as well as more complex analysis and synthesis
tasks that require a deeper understanding of the topic[5,7]. For example, GPT-4 can generate
questions that require applying knowledge in new contexts, such as problem solving or comparing
concepts that belong to the application and analysis level of Bloom's Taxonomy.

The Claude model also demonstrates the ability to generate questions of different cognitive levels,
but its focus is mainly on basic-level tasks such as memorisation and comprehension. The analysed
tests generated by Claude show a tendency to create questions that require students to reproduce
factual information or explain simple concepts, with less attention to tasks that require evaluation
or the creation of new solutions|[5].

An important characteristic of LLM-generated tests is their ability to adapt the level of difficulty
to different levels of student knowledge. For example, the GPT and Copilot models can generate
adaptive tests that match both basic and advanced cognitive levels. This allows teachers to create
tests that gradually increase the level of difficulty, starting with simple memorisation questions and
ending with analysis and evaluation tasks that require deeper processing of the material[7].
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It is important to note, however, that the ability of models to generate questions at the highest
cognitive levels, such as creating new concepts or evaluating solutions, is still limited. For example,
only a few models, such as GPT-4, are able to effectively formulate tasks that include elements of
synthesis and critical evaluation, while other models, such as Claude and Gemini, mainly focus on
lower cognitive level tasks[6,7].

Thus, the analysis of the correspondence of LLM-generated tests to Bloom's taxonomy shows that
these models are able to cover different cognitive levels, but the level of complexity and variety of
tasks vary depending on the specific model. The use of LLMs to create tests opens up prospects for
flexible adaptation of learning tasks, which contributes to improving the quality of student
assessment.

2.3 Limitations of models in task generation

Despite its considerable potential, the use of large language models (LLMs) for generating test items
has a number of limitations that should be taken into account when implementing them in the
educational process. These limitations can affect the quality of the created tests, as well as the
effectiveness of their use in different learning contexts. The main challenges relate to both technical
aspects of the models and pedagogical limitations.

1. Limitation of context size and task types. LLMs, such as GPT-4, Claude or Gemini, process text
within a predefined context size, which limits their ability to generate tasks based on large learning
materials. For example, when dealing with long lecture materials, the model may lose relevant details
or create incomplete questions that do not cover all the necessary information[6]. Some models, such
as Copilot and Gemini, further limit text processing in the free versions, forcing users to manually
copy content into queries, which reduces their usability[5].

2. Problems with the validity and relevance of questions. Generated tasks do not always fully
meet the learning objectives and may not cover the full range of competencies required by the
educational programme. Such tasks often have reduced construct validity, as models can formulate
questions without taking into account a deep understanding of the subject area or course specifics[7].
In addition, the possibility of randomly guessing the correct answer is especially relevant for
multiple-choice tasks if the answer options are not sufficiently differentiated or plausible.

3. Lack of specialisation and domain knowledge. LLMs are able to generate tasks from various
disciplines, but their performance may decrease in specific subject areas that require expert
knowledge. For example, when creating tasks in programming or medicine, models can generate
questions that contain inaccuracies or do not match the level of difficulty of the course[8]. Claude
and Copilot demonstrate limited ability to create high cognitive level tasks, such as evaluation and
new solution creation, which may reduce their effectiveness for advanced courses.

4. Ethical and methodological limitations. Another important issue is the risk of bias in the
questions, as LLMs are trained on large amounts of data that may contain cultural or gender
stereotypes. Claude has built-in mechanisms to minimise such risks, but it is not always possible to
completely avoid bias[7]. In addition, the tasks created by LLMs may not take into account the
individual needs of students with special educational needs, which can limit the accessibility and
fairness of testing.

5. Technical limitations and integration. Integration of LLMs into learning platforms can also be
difficult due to technical limitations, such as limited access to free versions of models or the
complexity of setting up APIs for automatic task generation. Teachers may need to undergo
additional training to generate high-quality queries, which increases the complexity of using these
tools in everyday practice[6, 8].

Thus, the limitations of LLM in generating tasks are related to both their technical characteristics
and pedagogical aspects. Nevertheless, the development of new algorithms and the improvement of
models open up opportunities to overcome these challenges in the future.
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3. Objective.

General-purpose LMMs were chosen for the study: GPT-4 (OpenAl - chatgpt.com); Claude
(Anthropic - claude.ai); Copilot (Microsoft - copilot.cloud.microsoft) and Gemini (Google DeepMind
- gemini.google.com), which are available in free versions. These models were chosen due to their
availability, popularity, and ability to generate different types of tasks (e.g., multiple choice
questions, open-ended questions, matching tasks). This decision allowed us to focus on the
possibilities of using models that do not require additional hardware or payment costs, which is an
essential factor for the widespread introduction of such tools in educational institutions. The use of
available models allows us to evaluate their potential for automating the creation of test tasks
without the need for significant investment in resources.

4. Methodology

4.1 Research models and tools

General-purpose LMMs in their free versions were chosen for the study: GPT-4 (OpenAl -
chatgpt.com); Claude (Anthropic - claude.ai); Copilot (Microsoft - copilot.cloud.microsoft) and
Gemini (Google DeepMind - gemini.google.com). These models were chosen for their availability,
popularity, and ability to generate different types of tasks. This allowed us to focus on analysing the
possibilities of using the models and assessing their potential for automated test task creation
without the need for monthly fees or investments in additional hardware or other resources, which
is an essential factor for the widespread introduction of such tools in the educational process of
educational institutions.

4.2 Selecting learning content for test task generation

To generate test tasks, a fragment of lecture material in Ukrainian on the discipline "Technology of
creating software products” intended for 2nd year students of the speciality "Computer Science" was
used. The text document had the following parameters:

® Characters without spaces: 9710;
e Word count: 1523;
e Format: PDF, size 361 KB.

The content covered the basic concepts of UML use case diagrams, which provides sufficient
depth to test the models' ability to generate questions at different cognitive levels.

4.3. The procedure for creating and optimising queries

To ensure the relevance and quality of the tasks received, we used a query optimisation algorithm
(Figure 1). The following key steps were taken into account before sending the request:

e Objective: To receive 20 test questions that cover the entire content of the lecture and
correspond to Bloom's taxonomy.

e Formation of a role for LLM: The models were set up as a "virtual teacher", able to explain
the material and create questions based on the reading.

® Checking for clarity and consistency: The request was checked for logical errors and
ambiguities before being sent.

The procedure for creating and optimising queries was formed on the basis of the algorithm (Fig.
1) to obtain relevant test tasks for the downloaded lecture fragment. An example of an optimised
query is shown in Figure 2.

279



d_03.pdf

Promt: Be like a teacher. Analyse the 174 Byab Ak Buknagau. MNpoaHanisyii 3asaHTaxeHui aokymeHt d_03.pdf Ta
uploaded document d_03.pdf and generate
20 test questions with at least 4 answer _ z
options in Ukrainian. The tests should cover Bianosigei He MeHwWwe 4 yKpaiHCbKOK MOBOK. TecTn MaroTb
the entire content of the uploaded file.
Mark and justify each correct answer.
When generating test questions, formulate no3Hau Ta obrpyHTy# ii. Mpu reHepauii TecToBux 3anuTaHb GopMy# iX
them for understanding, application and a
nalysis according to Bloom's Taxonomy.

3reHepyit Ha Moro ocHosi 20 TECTOBMX 3aNUTaHHA 3 BapiaHTaMu
NoKpMBaTK BECb BMICT 3aBaHTaXeHoro daviny. KoxHy BipHy BiaANOBiAb

Ha pPO3yMiHHSA, 3aCTOCyBaHHA Ta aHai3 3@ TaKCOHOMI€r bayma.

ighorexnowlecgs festiqiestioris: IFHOpY# TECTOBI 3aNUTaHHA Ha 3HaHHA. MO3Hau A0 AKOro TUny
Indicate which type of Bloom's taxonomy = ¥ g
each question belongs to. If you don't have TaKCOHOMIT BlyMa BIAHOCUTBLCA KOXHE i3 3anuTaHb. AKWo B Tebe He

enough information to generate test questions,
ask for clarification. Use the mermaid code =% )
to generate diagrams ANA YTOUHeHHA. [lns reHepauii Aiarpam BUKOPUCTOBYY KoA mermaid

AOCTaTHBO iHbOPMaLil ANA reHepauil TECTOBUX 3anvTaHb 38epTancs

Figure 2: Optimised query for test case generation

4.4. Assessing the quality of generated tasks

Several criteria were used to assess the quality of the tasks:

1. Compliance with Bloom's Taxonomy: We assessed whether the questions corresponded to
different cognitive levels, from memorisation to creation.

2. Structure and clarity: The clarity of wording and the presence of explanations for correct and
incorrect answers were analysed.

3. Variety of task types: The ability of the models to generate questions of different formats
(multiple choice, open-ended, etc.) was compared.

4. Completion time: It was taken into account how quickly students could complete the test
within the given time.

5. Validity and discriminative power: Expert analysis was used to check the extent to which the
tasks meet the educational objectives and discriminate between students with different levels
of knowledge.

4.5. Collecting and comparing data

For each model, 20 test questions were generated based on the same training content. The generated
questions were compared by the following parameters:

e Average length of the question and justification (in characters);
e The median number of words in a question;
e The level of difficulty of the questions according to Bloom's taxonomy.

4.6. Analysis of reliability and practical limitations

After the tasks were generated, an expert analysis was conducted to ensure that they met the learning
objectives and were clear to students. The usability of each model in the educational process was
also taken into account. Particular attention was paid to technical limitations, such as the amount of
text to be processed and the ability to integrate models into existing testing platforms.

5. Data and analysis

5.1. Comparative analysis of model capabilities

To compare the capabilities of the GPT-4 (chatgpt.com), Claude, Copilot and Gemini models, 20 test
tasks were generated on the basis of the same training content. The models were evaluated according
to the following parameters: the number of aspects of the topic covered, compliance with Bloom's

taxonomy, the variety of task formats, and the level of question complexity.
280



Table 1 summarises the ability of the models to process text and graphic information in the free
mode. As you can see, only GPT-4 and Claude can process uploaded text files, while Copilot and
Gemini require manual text input.

Table 1.
Types of data processed free of charge
Model Text data Image
GPT-4 + +
Claude + +
Copilot - +
Gemini - +

5.2. Variety of test item formats

Table 2 shows a comparison of the types of test tasks that can generate models without specialised
queries. Of the 10 possible formats, GPT-4 supports all of them, while Copilot and Gemini
demonstrate limited functionality.

Table 2.

Types of tasks available for generation
Format of tasks GPT-4 Claude Copilot Gemini
Multiple choices + + + +
Several correct answers + + + +
True/False + + + -
Open answer + - + +
The challenge of compliance + + + +
Sequence tasks + - + +
Filling in the blanks + + + -
Crosswords + - - -
Essay. + + + -
Graphic tasks + - - -

5.3. Assessment of the quality and complexity of tasks

A comparison of the quality of questions generated by GPT-4 and Claude revealed a difference in
the level of difficulty and depth of topic coverage. GPT-4 demonstrated a tendency to create higher
cognitive level questions, including analysis and synthesis, while Claude focuses on memorisation
and comprehension. The following parameters were chosen to assess the quality of the generated
tasks: the average length of the question and explanation were used as indicators of the
structuredness and level of detail of the answers, which affects the clarity and completeness of the
information provided to students; and the median value of the number of words in the question was
chosen to assess the conciseness and clarity of the wording. The details of the selected parameters
are presented in Table 3 below.

Table 3.

Statistical analysis of task characteristics
Parameter GPT-4 Claude A
Average question length (characters) 85 110 -25
Average length of justification (characters) 120 150 -30
Median number of words per question 15 18 -3

Figure 3 shows an example of a GPT-4-generated test question that demonstrates the structure of
the question and the explanation for the answer.
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Here are 20 multiple-choice questions based on the
analysis of the uploaded document Each question includes
multiple-choice answers and the correct option is marked
with a rationale. The questions are classified according to

Bloom's Taxonomy into comprehension, application and

analysis.

1) What type of diag

in UML?

areuse case diagi
a) Activity diagrams

b) State diagrams

c) Sequence diagrams

d) Diagrams for modelling dynamic aspects of systems

Correct answer: d

Explanation: BB diagrams belong to the group of diagrams
for modelling dynamic aspects of a system as stated in

| the document.
| Question type: Comprehension

Ocb 20 TeCTOBYX 33aNKTaHL 3 BapIaHTaMy BIANOBIAEH, WO B33YIOTLCA HA aHANI3i 33BAHTAKEHOTO
AOKYMEHTY. KOXHE 3anuTaHHA BKAIONAE BAPIaHTH BIANOBIAEH | NO3HAYEHO NPABUAbHWUA BAPIaHT i3

OBrPYHTYBAHHAM. 3aNUTAHHA KNACKOIKOBAHO 33 TAKCOHOMIED BAyMa Ha PO3YMIHHA, 33CTOCYBAHHA Ta

ananis.

1. ikomy TUNY Aiarpam Hanexartb Aiarpamu BapiaHTiB BUKopucTaHHa (BB) B

umL?

*  3) fliarpamu AIRALHOCTI

o b) fliarpau cranie

* ¢) fliarpamy nochiaoBHOCTI

e d) fiarpaMy AR MOAEMOBAHHA AVHAMIUHMX ACNEKTIB CHUCTEM

Bipua sianosiae: d

O6rpyHTyBaHns: diarpamu BB Hanexats 40 rpynu Qiarpam ANR MOASMOBAHHA AMHAMIUHMX acnexTis

CUCTEMM, AK 333HAYEHO B AOKYMEHTI. TUN 3aNUTaHHA: PO3yMiHKA

Figure 3: An example of generating a test case for a promt in GPT

Figure 4 shows an example of a test question created by Claude that illustrates a different
approach to question generation and level of detail.

Of course, I will generate 20 quiz based onthe material provided, taking
into account your requirem ents. Here are the test questions with the |

answers:

1. (Com prehension) Whatis the m ain purpose of using use case diagrams

in UML?
a) Modelling the structure of a database
b) Visualising the static structure of a system

) Modelling the behaviour of a system from the user's point of view
d) Describing the intemal im plementation of a system

The correct answer is: ¢) Modelling the behaviour of a system from the

user's point of view

Explanation: BB diagrams are used to model the external behaviour of
an entity (system), showing extemally visible services that the enity |

providesin the context of its environment.

Figure 4: An example of generating a test case for a manufacturing task in Claude

3814aitHO, A 3reHepy0 20 TeCTOBUX 3aNUTaHb Ha OCHOBI HAQAHOTO MaTepiany, BPaxoByKNH

1. (Po3ymitHA) 5Ka OCHOBHA METa BUKOPHCTAHHA Aiarpam BapianTis BUKOPHCTaHHA (BB)

8UML?

a) MogenoBaxHa CTpyKTypu 6a3u aaHux
b) Bisyanizayis CTatusHOl CTPYKTYpH CHCTEMM

¢) MoaeniosaHHA NOBEAIMKN CHCTEMM 3 TONKM 30Dy KOPHCTYBaYa

d) Onuc BHyTPilWHBOI peanisauii cucTemu

MpasunbHa sianosias: c) MoAENIOBaHHA NOBEAIHKM CHCTEMM 3 TOYKM 30py KOPHCTYBaYa

O6rpyHTysaHna: [liarpamu BB 3aCTOCOBYIOTHCA ANA MOAENIOBAHHA 30BHILUHLOI NOBEAIHKM
Ccy0'exTa (CUCTEMM), NOKAIYIONM BHANUMI 3308HI NOCITYMM, AKi CyD'€XT HAQAE B KOHTEKCTI HOMO

OTONEHHA.

5.4. Correspondence of tasks to Bloom's taxonomy

8awi sumory. Ocb TECTOBI 3aNUTaHHA 3 BapiaHTamu BLANOBIAeH:

The analysis of the generated tasks showed that GPT-4 covers all levels of Bloom's Taxonomy,
including the highest levels - evaluation and creation. Claude, on the other hand, mostly generates

questions on the basic levels (knowledge and understanding). This shows that GPT-4 is more flexible
in generating tasks for different learning contexts (Figure 5)

Number of test questions

ChatGPT
Claude

Knowledge

Figure 5: Graphs comparing question difficulty (a) and coverage of use case aspects for the

generated GPT and Claude tests

Comprehension

Application Analysis Synthesis Evaluation

Levels of Bloom's taxonomy
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5.5. Additional features of the models

GPT-4 provides more advanced functionality by allowing you to add justifications to your answers.
Claude is less detailed in explaining correct and incorrect options, which may limit its effectiveness
for training purposes that require in-depth feedback.

5.6. Analysing the validity of generated tasks

A comprehensive approach was used to assess the validity of the tasks, covering several key aspects:
content validity, construct validity, clarity of wording, relevance of answer options, and absence of
ambiguity.

Each criterion was assessed by experts on a five-point scale (1 - very low validity, 5 - very high
validity). Leading academic staff with many years of teaching experience in computer science
disciplines and practical experience in applying object-oriented analysis and design using UML were
involved as experts in the quality assessment of the generated tasks. The scores for the GPT-4 and
Claude models are presented in Table 4.

Table 4.

Assessing the validity of tasks generated by GPT-4 and Claude
Criterion GPT-4 Claude A
Content validity 4.5 4.5 0
Construct validity 4.0 4.5 +0.5
Clarity of wording 4.5 4.5 0
No ambiguity 4.0 4.5 +0.5
Relevance of answer options 4.5 4.5 0
Cognitive level (according to Bloom) 3.5 4.0 +0.5
Average score 4.17 4.42 +0.25

The analysis showed that the Claude model received higher scores for construct validity and lack of
ambiguity, which indicates the clarity and relevance of the questions. At the same time, the GPT-4
demonstrated flexibility in generating tasks at different cognitive levels, although some of them may
have minor ambiguities.

6. Conclusion

This study demonstrates the high potential of large-scale language models (LLMs) for automating
the creation of test tasks in the educational process. However, the results also revealed a difference
in the capabilities and effectiveness of different models. GPT-4 and Claude have shown high
performance in generating tasks, but each of them has its own advantages and limitations that affect
their application.

The GPT-4 has demonstrated the greatest flexibility in creating tasks of different formats and at
different cognitive levels, according to Bloom's Taxonomy. Its ability to generate complex questions,
including those requiring analysis and synthesis, makes this model suitable for use in curricula
focused on the development of analytical thinking. At the same time, GPT-4 revealed some
shortcomings related to possible ambiguities in the questions, which requires additional verification
by teachers.

Claude, in turn, received the highest scores for construct validity and clarity of task wording. This
indicates its effectiveness in creating questions of basic and medium difficulty. However, this model
demonstrated a limited ability to formulate tasks of the highest cognitive levels (synthesis and
evaluation), which may reduce its effectiveness for advanced courses.

Copilot and Gemini are less versatile than GPT-4 and Claude, in part because of the limited
number of available task formats in the free mode. However, these models can be useful for highly
specialised tasks, such as programming testing or visual element integration.

283



The study also revealed that the correct formulation of queries is an important factor in obtaining
relevant answers from models. Teachers need to take into account both the limitations of the models
(for example, the amount of text being processed) and the peculiarities of generating questions at
different cognitive levels.

Thus, the use of LLMs to create test tasks is a promising area of educational technology
development. It is important to note that the study used commonly used models in free versions that
do not require specialised hardware. This demonstrates that automated test task creation can be
affordable for educational institutions with limited resources, as well as for teachers who want to
use modern technologies without additional costs. The choice of a particular model should be based
on the purpose of the test and the level of complexity of the tasks.

Declaration on Generative Al

The authors have not employed any Generative Al tools.
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